
41

GRAMOTNOST, PREGRAMOTNOST
A VZDĚLÁVÁNÍ, 3, 3, 41—46 

ENGaGED or DISENGaGED? Online 
Materials to Help Language Teachers 
Support their Pupils with Dyslexia 
more Fully 

Věra Janíková, Ailsa Marion Randall, 
Michaela Sojková Šamalová, Pavla Marečková 

Abstract: The article presents an international project, ENGaGE, the aim of which is to support 

teachers who are working with elementary school learners with specifi c learning needs. The 

online materials developed within the project provide teachers with the training they need in 

order to be able to teach dyslexic learners effi ciently and also with materials which they can 

use in the classroom. The article introduces the motivation behind the creation of the ENGaGE 

project and the partner institutions. The contents of the teacher training and the task bank for 

pupils are also presented. 
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Introduction

“Every child is unique. Although we 
may rejoice in this fact, it poses a 
dilemma for educators. When students 
are diverse, teachers can either ‘teach 
to the middle’ and hope for the best, or 
they can face the challenge of diversi-
fying their instruction.”
(Willis and Mann, 2000)

Studying a foreign language is always 

a challenge for learners, but for those 
suffering from dyslexia, the challenge is 
considerably higher. Dyslexic students 
learn best in inclusive classrooms where 
their special educational needs can be 
catered for, and in most European coun-
tries, dyslexic learners are educated in 
integrated classes with learners with no 
specifi c or different learning needs. Un-
fortunately, however, they often do not 
get the aid and assistance they require. 
Although teachers try hard to cater for 
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learners specifi c needs, many educators 
lack training and awareness of how to 
work with this particular group of pupils 
and they may also face a lack of teaching 
materials. In order to support not only 
dyslexic learners but also their teachers, 
the ENGaGE1 project aims to provide 
an engaging and inclusive approach 
to learning through the creation of an 
English and German digital task bank 
specifi cally designed for learners’ special 
needs. The ENGaGE task bank is a fl e-
xible supplementary language teaching 
resource with vocabulary and grammar 
exercises, which can be used alongside 
regular teaching materials. Moreover, 
the task bank also includes a teacher 
training programme to support and train 
teachers who work with learners with 
special needs. 

The project was undertaken in coo-
peration with seven partner institutions 
from four countries: the University of 
Miskolc, who are also the coordinators, 
the University of Szeged, Lingua-Met 
Gp. and Navigates LP from Hungary, 
Lancaster University (UK), Masaryk 
University (Czech Republic), and War-
saw University (Poland). From Masaryk 
University, two departments from the 
Faculty of Education are involved: the 
Department of German Language and 
Literature and the Department of English 
Language and Literature. In addition, as 

associated partners, several elementary 
schools from all the target countries also 
participate in the project by piloting the 
material. 

For pupils who are learning a foreign 
language, dyslexia can present an additi-
onal hurdle to overcome. However, with 
the right environment and support, it 
does not have to be an insurmountable 
one. Some of the challenges pupils may 
encounter when reading are diffi culties 
recognising a word and reading it out 
loud, problems working out the meaning 
of a word or a sentence, and diffi culties 
working out the key information in a 
text. When writing, some of the problems 
which can occur may be diffi culties with 
spelling, writing slowly, diffi culties with 
organising thoughts coherently and with 
accuracy. Some of the techniques and 
tasks recommended to help dyslexic 
learners include multisensory teaching, 
more intensive recycling of previous con-
tent, graded tasks, and the gamifi cati-
on of content (cf. Janíková et al., 2013; 
Nijakowska et al., 2013; Sellin, 2004). 
These are all addressed in the EnGAGE 
materials for pupils, and the fl exibility of 
the online materials allows students to 
practise the same exercise several times 
and thus to proceed at their own speed. 
The group projects at the end of each 
module encourage learners with diffe-
rent abilities to cooperate and to contri-

1 Digital English and German task bank for 4th to 8th class dyslexic learners (2017-1-HU01-KA201-
035955). 
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bute in their own ways to the success of 
the shared activity. Learner autonomy 
and activity is thus also built up through 
the materials. 

The contents 
of the project

The goal of the project is twofold: fi rstly, 
it aims to provide training for teachers in 
the use of online materials and in how to 
work with children with special learning 
needs. Secondly, the task bank provides 
differentiated materials for pupils. 

Structure and content 
of the teacher training 
modules 

The teacher training, which is provided 
both in English and in German, consists 
of six modules. It aims to familiarise tea-
chers with the format of the exercises 
which the pupils then work with, but 
more importantly to remind them of, or 
introduce them to, some of the issues 
connected to teaching children with 
dyslexia.  

The fi rst module provides the bac-
kground to dyslexia, the causes of the 
condition, and what the specifi c diff-
iculties of dyslexic learners are. The 
second module deals with techniques 
for developing the foreign language 
skills of students with specifi c learning 
diffi culties and guides the teachers th-
rough various strategies which they 

can implement in the classroom when 
teaching grammar, vocabulary, or lan-
guage skills. The third area of interest 
deals with the use of digital technology 
in the classroom, provides reasons for 
using computer-assisted learning, and 
also explains the term ‘gamifi cation’. As 
inclusive learning and teaching should 
always respect diversity and enable the 
equal participation of all learners, the 
fourth teacher training module is dedi-
cated to the principles of the inclusion 
of learners with specifi c needs and diff-
erentiation of the learning content, the 
teaching and learning processes, and 
also learners’ fi nal products. An essen-
tial part of language teaching nowadays 
is project work, which is a valuable tool 
for differentiation in a heterogeneous 
class. The fi fth teacher training module 
is therefore dedicated to this approach. 
Last, but not least, close attention is paid 
to intercultural elements in project work 
as the ENGaGE project aims to celebrate 
different cultures and their traditions.

 Each module consists of short infor-
mational texts, videos, and presentations 
followed by interactive exercises, all of 
which are based on the same platform 
as the materials for pupils. 

Structure and content 
of the modules for pupils 

Each module consists of fi ve lessons. 
The fi rst lesson is an introductory les-
son specifi cally designed for learners 
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with dyslexia. The aim of this lesson 
is not only to familiarise learners with 
new words but primarily to develop their 
skills in relation to correct pronunciation 
and spelling. The ensuing lessons focus 
on the development of reading, listening, 
and writing and can be used by both 
dyslexic and non-dyslexic learners. The 
second and third lessons are the core 
units, each of which is further divided 
into two parts consisting of three tasks 
which always practise the same area 
of language. New vocabulary is always 
introduced at the beginning of each les-
son. The fourth lesson is a project lesson 
and it always contains an individual pro-
ject which learners complete on their 
own and a group project which can be 
done in class. The last lesson is a revisi-
on unit which recycles vocabulary and 
grammar from the whole module. 

The modules are designed fl exibly 
so that they can be used both in the 
classroom and at home, and translati-

ons of the instructions into the pupils’ 
mother tongue are provided in order to 
facilitate this. Furthermore, the pupils do 
not need to work through the modules 
systematically. Thus, they can be used 
as extra support when dealing with any 
particular topic at any time during the 
school year. 

The topics covered are almost the 
same for the English and German mate-
rials, and were chosen on the basis of 
the curricula covered in schools in all the 
partner countries and also on learnersˇ 
interests and needs, while respecting the 
criterion of authenticity (pupils, for exam-
ple, react to messages sent on Facebook 
or to Instagram posts). An overview of 
the topics is presented in Table 1 below. 

How are the materials 
adapted to dyslexic 
learners? 

All the tasks have been designed to suit 

Table 1. An overview of the topics in the English and German modules 

Number 
of the module

Topics covered 
in the English modules

Topics covered in the German modules

1 All about me Alles über mich

2 Family Familie

3 Friends Freunde, Freundschaft

4 School/World of work Schule, Ausbildung, Beruf and Arbeit

5 Places/home Orte, Wohnen, Umwelt und Umweltschutz

6 Clothes/weather/services Kleidung, Wetter und Jahreszeiten, Einkaufen, Dienstleistungen
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the needs of dyslexic learners, which is 
also refl ected in the form of the activities. 
Throughout the modules, a soft colour-
ful background and sans-serif script are 
used. Moreover, the task bank offers 
exceptionally rich audio-visual support, 
since the meaning of words and texts is 
always illustrated with a picture and, in 
addition to that, all the texts are accom-
panied by recordings in order to facilita-
te reading or to provide an alternative for 
those learners who fi nd reading too diff-
icult. Moreover, when completing their 
answers, pupils frequently have several 
options to choose from. In the case of 
tasks where pupils have to complete a 
word or a phrase, they can either write 
the word or choose the right one from 
the words which are offered. In the case 
of open-ended answers, pupils are given 
the option to either respond in writing 
or record their answers on their phones. 
These features allow the diffi culty of the 
task to be adjusted and therefore make 
the tasks suitable for various individual 
learners´ needs, including differentiati-
on between dyslexic and non-dyslexic 
learners needs. The progress within the 
lessons respects the natural order of 
acquisition, moving from reception to 
production, from easier tasks towards 
more demanding ones. 

Furthermore, an emphasis is put on 
the communicative aspect of the modu-
les. Grammar is taught implicitly and is 
part of the communication-based tasks. 
Every lesson is introduced by a short text 

or a video which provides a context for 
the whole lesson. Learners also have the 
opportunity to learn or practise words 
which are included in that particular les-
son, including correct pronunciation and 
spelling. Another important feature of 
the task bank is the focus on an intercul-
tural approach, celebrating, describing 
and comparing customs and traditions 
in countries from around the world. As 
mentioned above, the modules were desi-
gned for both individual use at home or 
use in class. 

Piloting 

The time frame of the piloting phase was 
September 2019 — March, 2020. Each 
country involved in the project piloted 
the materials in at least two or three 
schools. The teachers were asked to pilot 
two or three modules, but were given 
freedom in terms of choosing the topics 
which suited their syllabus. As a reward, 
the teachers were given free access to 
the Classroom platform for three years. 

Firstly, the teachers participated in 
the teacher training in order to become 
familiar with or refamiliarise themselves 
with the issues surrounding dyslexia. 
They also learned how to work with Scre-
enager and the functions it offers. During 
the training, they were able to choose 
the activities they wanted to work on, 
which many of them appreciated as they 
were able to adapt the teacher training 
to their individual needs. They generally 
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evaluated the course positively, although 
with the normal demands of their jobs, 
they mentioned that they would have 
appreciated more time to work on it. 

Once they had been trained, they were 
asked to pilot the materials and to follow 
their students’ progress statistics and 
task performance. For research purposes, 
the teachers and students fi lled in an 
entry and exit questionnaire and some 
statistical data was also recorded, such 
as pupils’ classroom code and any known 

special educational needs, with special 
attention to dyslexia. This data was then 
passed on to the project partners in an 
anonymised form. During the piloting 
phase the teachers reported any parts of 
the task bank which worked well or nee-
ded to be adjusted in some way, which 
was very useful feedback for the material 
developers. The piloting phase is still in 
progress, and thus no fi rm conclusions 
can be drawn at the time of writing.  

46



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /SyntheticBoldness 1.000000
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002000d>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002000d>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /GRE <>
    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002000d>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e000d>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


