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Abstract: This study presents a general overview of pedagogical and didactic competences as

subcategories of professional teacher competences. Although pedagogical and didactic com-

petences are discussed separately in the literature, their interpretation sometimes overlaps

in terms of content. This study maps the general knowledge about these selected sub-compe-

tences and based on theoretical findings, specifies their role in the context of the professional

competences of music teachers.
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professional competences, teacher, music teacher

Pedagogical and didactic competences
are part of the so-called professional
competences, from which the structure
of teacher qualifications is derived. The
issue of teachers' professional compe-
tences is addressed in general terms in
a review study of the same name by the
authors (Jitickova & Sel¢anova, 2022).
Professional competences, including
pedagogical and didactic, develop during
the training for the profession, during
the teacher's professional activity, and
based on his/her personal experience.
Professional competences are closely
linked to general competences and are
usually understood as a complex of sub-
competences forming a so-called qualifi-
cation or competence profile (Friederich

pages.pedf.cuni.cz/gramotnost

& Schelle, 2023; Borkovec et al., 2023).
The competence approach in educati-
on is reflected in the educational cur-
riculum, making issues of professional
development strategies increasingly
important (Veteska et al., 2011; Veteska
& Tureckiova, 2020). In the literature,
we find different conceptions and clas-
sifications of both the professional and
the specifically pedagogical and didactic
competences of teachers.

According to Karimi, there are three
main types of teacher competences in
the literature: “professional attitudes, di-
dactic competencies and subject matter
competencies” (Karimi, 2014, p. 30).

An example of a more structured clas-
sification of professional competences
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can be found in the typology of Svec,
which distinguishes between psycho-
pedagogical, communicative, diagnos-
tic, personality and developmental com-
petences (Svec, 1999). Vasutova (2001)
separates the pedagogical and didactic
aspects of competences. She defines sub-
ject competence, didactic/psycho-didac-
tic competence, pedagogical competence,
diagnostic and intervention competence,
social, psychosocial and communicative
competence, managerial and normative
competence, and professional and per-
sonality-cultivating competence. These
seven competences together form the
core of the so-called professional stan-
dard (Spilkova & Tomkova, 2010).

The Competence Framework for Gra-
duate Teachers (Botkovec et al., 2023)
defines the most recent professional
competences using a structured classi-
fication. It is based on the Strategy of
the Education Policy of the Czech Republic
until 2030+ (Fri¢ et al., 2020), and speci-
fies the professional prerequisites and
competences of a teacher who “is able
to manage the demands of the professi-
on, apply modern teaching methods, and
respond to the changing needs of a hetero-
geneous population of children, pupils and
students” (Botkovec et al., 2023, p. 6).1

This study maps other selected pro-

fessional competences, listed under dif-
ferent labels and connotations in various
classifications, namely pedagogical and
didactic competences. Last but not least,
it defines the pedagogical-didactic com-
petences of a music teacher.

Terminological
background

In the area of competences, we encounter
rather broad terminology that is not well-
anchored. In English-language literature,
the terms ‘competence’ and ‘competency’
are used, with ‘competence’ appearing
in both singular and plural forms. These
terms are applied in various contexts and
with different meanings. ‘Competence’ is
usually associated with the demonstra-
tion of competent performance, while
‘competency’ represents “a combination
of knowledge, understanding, skills, attitu-
des, and values” (Knowles et al., 2005, pp.
212-213). We associate ‘competence’ with
practical action content, while ‘compe-
tency’ is understood more comprehensi-
vely (Hutmacher, 1997). In other words,
‘competences’, in the sense of eligibility
for a profession, can be seen as a set of
interrelated personal qualities (know-
ledge, abilities, skills, ways of activity)
related to a certain range of subjects and

t The Graduate Teacher Competency Framework is divided into six areas: the subjects taught and their
delivery to pupils; Planning, leading and reflecting on teaching; Learning environments; Feedback
and assessment; Professional collaboration, and Professional self-concept, development, ethics

and mental health.
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processes essential for performing tasks
effectively and productively; ‘competen-
cy’, on the other hand, can be defined as
“a person’s possession of a set of relevant
competences, including their attitude to-
wards them and the subject of activity”
(Khutorskoy, 2003, p. 69).

We encounter various labels in the
literature regarding a teacher’s pedago-
gical and didactic competences. Czech
and English literature uses the terms
‘pedagogical competence’ (e.g. Saha-
na, 2018; Panti¢ & Wubbels, 2010) and
‘didactic competence’ (e.g. Go$ova, 2011;
Smékalova, 2020). Some authors discuss
pedagogical ‘skills’, ‘requirements’, ‘pro-
fessional knowledge’, or ‘pedagogical
activities’ (Spilkova & Tomkova, 2010).
The meaning of the terms pedagogical
competence and didactic competence/
s sometimes overlap; therefore, some
authors do not separate them from each
other (Rotport, 2008a). The term ‘didac-
tic knowledge and skills’ is used, for
example, by Hartl and Hartlova (2000),?
while Kyriacou (2012) refers to so-called
key teacher skills.

A teacher’s professional knowledge
includes knowledge, skill, experiential,
attitudinal, and value components (Spil-
kovéa & Tomkov4, 2010). Shulman defines
professional knowledge as “a codified or
codifiable aggregate of knowledge, skills,
understanding and technology, ethics and
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dispositions, and collective responsibility -
as well as ways of representing and com-
municating them” (Shulman, 1987, p. 4).

The document Competent Teachers of
the 21st Century: the ISSA International
Professional Quality Framework (Tankers-
ley et al., 2011) describes the desired qua-
lity of teacher performance in line with
the latest international pedagogical and
didactic trends. It uses the term ‘peda-
gogical requirements’ and focuses on
specific teacher skills, such as working
with the family and community or deve-
loping democratic values, emphasising
the creation of inclusive environments.
A framework of professional teacher quali-
ties. Evaluation and self-assessment sheet
present so-called models of quality and
effective teachers (Tomkov4 et al., 2012).
The required pedagogical competences
can be further characterised in the con-
text of these models.

Most models include subject know-
ledge, pedagogical-psychological, didac-
tic and general knowledge, as well as
the attitudes, values, personal qualities,
and pedagogical and didactic skills of
teachers. These skills are mainly related
to peer communication, social climate,
teaching strategies, and the diagnosis
and evaluation of students (Tomkova
et al., 2012). Similarly, Blomeke (2022)
defines teaching quality as a reflection
of observable teacher behaviour. This

2 According to Hartl and Hartl, skill is: “a disposition acquired through learning to perform an activity
correctly, quickly, and economically by an appropriate method” (Hartl & Hartl, 2000, p. 121).
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quality is characterised by classroom
management, cognitive activation, pupil
support and domain-specific quality
characteristics.

Pedagogical competences

The English terms ‘pedagogical compe-
tency’ or ‘pedagogical competences’ are
used in the literature in both singular
and plural forms. For Diaconu, the term
‘pedagogical competences’ means “the
educator’s capacity to express their opi-
nion on a pedagogical problem based
on extensive knowledge of the laws and
determinants of educational phenomena;
in a narrower sense, it refers to a person’s
ability to perform at some level all typical
tasks specific to the teaching professi-
on” (Diaconu in Gliga, et al., 2002, p. 27).
Conversely, Sahana works with the sin-
gular form and understands pedagogical
competence as “performance, knowledge
and skill in teaching and learning, thus,
it includes teachers’ capability to manage
the teaching and learning process from
the planning stage to the evaluation sta-
ge” (Sahana, 2018, p. 797). In addition to
teachers’ knowledge, skills and abiliti-
es, Panti¢ and Wubbels also include tea-
chers’ beliefs and moral values in the con-
cept of pedagogical competence. Thus,

besides cognitive components, they also
emphasise motivational aspects (Panti¢
& Wubbels, 2010). Channa and Sahito
(2022) talk about pedagogical competen-
cies in the context of the designation of
minimum professional standards.?

In Czech literature, both the singular
and plural forms of the term pedagogi-
cal competence appear. The difference
is usually that the singular form denotes
a general pedagogical ability or compe-
tence, while the plural form includes
individual sub-skills that together form
an overall competence—pedagogical
competence.

According to Dytrtova and Krhutova
(2009, p. 53), a graduate with pedagogi-
cal competence is oriented in education
and learning through educational sys-
tems. Go$ova understands pedagogical
competence as the teacher’s ability to
control the education processes and sup-
port the development of students’ indi-
vidual qualities. A teacher with peda-
gogical competence knows children’s
rights and respects them in his/her work
(Gosova, 2011).

The issue of developing pedagogi-
cal competences is currently a widely
discussed topic in the context of under-
graduate teacher training. In this regard,
Spilkovéa (2001) emphasises a holistic

3 According to Chan and Sahito, teachers with low levels of teaching ability are referred to as unqua-
lified, while teachers with high levels of teaching ability are considered qualified. Pedagogical
competence reflects the way a teacher can teach a subject while following didactic principles
such as teaching from the known to the unknown, from the concrete to the abstract, or from the

simple to the complex (Channa & Sahito, 2022).
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approach based on the teacher’s com-
plex work, in which the interconnect-
edness of individual components plays
an important role. Similarly, Nezvalova
understands pedagogical competence
as “the target and complex areas of the
future teacher’s development that will cre-
ate the preconditions for his/her profes-
sional pedagogical thinking and acting”
(Nezvalova, 2003, p. 12).4

Vasutovd, who specialises in tertiary
education, further characterises peda-
gogical competence as: “(...) a set of spe-
cific and highly expert knowledge, skills,
attitudes and experiences that reflect the
dynamics of educational processes at
the tertiary level and the changes in the
student population, their intellectual and
personality aptitudes, individual interests
and educational needs” (Vasutova, 2002,
p- 136). In the context of the above ped-
agogical competence, Vasutova breaks
down the necessary knowledge, skills
and attitudes into specific areas, includ-
ing interpersonal strategies, personal de-
velopment and professional socialisation,
the management of learning activities,
the transformation of knowledge into
curriculum, instructional design, the use
of specific methodological procedures in
teaching, student assessment, evaluation
of teaching, self-evaluation and self-re-
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flection, and, last but not least, pedagogi-
cal creativity (Vagutova, 2002). This is
exemplified, for instance, in the creation
of learning materials.

Similarly, Svec understands the peda-
gogical competence of a university teach-
er as the sum of the university teacher’s
prerequisites for effective pedagogical
activity in the preparation, implementa-
tion and evaluation of teaching, as well
as further communication with students.
In addition to pedagogical knowledge
and skills, pedagogical competence also
includes knowledge of the psychology of
learning and teaching in higher educa-
tion, sociology, management, and other
disciplines that the teacher applies in
addressing pedagogical challenges and
guiding students (Svec, 1992).

According to Podlahova (2012, p. 13),
pedagogical competence is related to in-
terpersonal strategies, student learning
strategies, developing students’ personal-
ities and their professional socialisation,
managing students’ learning activities,
transforming new scientific knowledge
into curriculum, designing curricula and
courses, the use of heuristic, activating
and learning-enhancing methodological
approaches in teaching, the application of
information and technology, student as-
sessment strategies, the development of

4 In the context of undergraduate preparation, Korbel et al. in their study Developing Teachers'
Pedagogical Competences as a Tool for Preventing Leaving the Profession. A comparative mini-study
of the Teacher Alive and PAQ programs reported that “teachers who have higher confidence in the
pedagogical competencies studied have, on average, lower tendencies to leave the profession” (Korbel

et al., 2021, p. 2).
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learning texts and teaching materials, as
well as self-evaluation and self-reflection.

In the Czech literature, we also en-
counter the term ‘psycho-pedagogical
competence’. Svec (1998) describes it
as: “the skill to analyse the learning from
a didactic and psychological point of view”
(Svec, 1998, p. 28). Svec also speaks of
the skills to define and operationalise
learning objectives to an analysis of the
learning, formulate differently challeng-
ing learning tasks of varying complexity
that align with the learning objectives
and the level and abilities of the pupils in
the classroom, and prepare visual learn-
ing materials to stimulate pupils’ learn-
ing activities (Svec, 1998).5

Similarly, the so-called psycho-peda-
gogical competence is conceptualised
by Vasutova (2007), who includes in this
construct the skills to analyse the mate-
rial, formulate learning tasks, organise
pupils’ learning activities, and respond to
educational situations (Vasutova, 2007).

Mazadova speaks about the so-called
pedagogical-psychological-didactic com-
petences. She characterises them as “the
teacher’s ability to work with the curricu-
lum in such a way that it is transformed
into the pupil’s (student’s) awareness and
ability to think in the given field, form opin-

ions, discuss, solve tasks and orient them-
selves independently” (2014, p. 22).

Didactic competences

Similar to the pedagogical competences
mentioned above, didactic competences
are also found in the Czech literature
in both singular and plural forms. Vasu-
tova (2007) and Smékalova (2020) use
the plural. The latter author focuses on
identifying the quality and quantity of
teachers’ didactic skills and their influ-
ence on students’ learning competence.
She understands didactic competence as
“the number of didactic skills needed for
adequate didactic analysis, transforma-
tion, externalisation and internalisation
of the curriculum by pupils” (Smékalova,
Terminology section, para. 3, 2020).
According to Vasutov4, this compo-
nent of competences covers the selection
and didactic transformation of the curric-
ulum, the design and evaluation of teach-
ing, and, for example, learning styles.
Together with other competences, it
contributes to the achievement of educa-
tional objectives (Vagutova, 2007, p. 32).
Gillernova (2003, p. 84) refers to di-
dactic skills as competences that “ex-
press the didactic and methodological

5 Inthe context of the university preparation of future teachers, Svec understands pedagogical com-
petence as a set of prerequisites for a university teacher to engage effectively in the preparation,
implementation and evaluation of teaching, as well as further communication with students. In
addition to pedagogical knowledge and skills, pedagogical competence also includes knowledge of
the psychology of learning and teaching in higher education, sociology, management, and other dis-
ciplines that the teacher applies in solving pedagogical problems and guiding students (Svec, 1992).
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readiness of the teacher”. The concept of
didactic competence is also frequently
used in the context of pre-service teacher
preparation. For example, Filova (1994)
examines the effect of higher levels of
didactic skills on student teachers who
have completed a continuous period of
teaching practice.

Rotport works with the concept in the
singular and considers didactic compe-
tence an important component of the
professional standard of a teacher of
professional subjects. He specifies its
content and identifies how it differs from
other competences, especially subject-
matter and pedagogical competences.®
At the same time, he highlights the close
link between pedagogical and didactic
competences (2008a). He further points
out that a substantial part of the content
of subject-specific competence should
be included in didactic competence, es-
pecially the issue of creating content for
teaching subjects from the relevant dis-
ciplines. According to Rotport, a teacher
who has acquired didactic competence is
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proficient in teaching and learning strat-
egies and is able to transform methodo-
logical approaches and specifics within
a particular subject to suit each pupil
and align with the school’s focus. At the
same time, he/she can create his/her
teaching materials and projects to en-
sure effectiveness and fulfil the stated
objectives (Rotport, 2008b).

A number of authors, such as Vagutova
(2001), Spilkova (2002), Svec (2005),
Miklosikova (2013) and Borkovcova
(2013), use the term ‘psychodidactic’ or
‘psycho-didactic’ competence, or ‘psy-
chodidactic competences’ (Spilkova
& Tomkovd, 2010) or ‘psychodidactic
skills'. By “psycho-didactic competence”,
Svec means the teacher’s ability to stimu-
late students and lead them to independ-
ence in acquiring knowledge and under-
standing. This presupposes the ability of
the teacher to work with the curriculum,
taking into account the age and individu-
ality of the pupils (Svec, 2005). Accord-
ing to Spilkov4, psycho-didactic compe-
tences are complex psycho-didactic skills

6 Rotport lists the requirements that didactic competence in a future teacher could include. These
include knowledge of the curriculum of the type of school; an understanding of the importance
of a particular subject within the curriculum of the type of school; the ability to select relevant
knowledge from the relevant professional disciplines and transform it into the curriculum of their
professional subjects for the type of school; and the ability to transform the methodology of lear-
ning about the relevant professional discipline to suit the way students think and apply it in the
classroom; the ability to integrate interdisciplinary knowledge into their teaching subjects; the
knowledge of teaching and learning strategies in theoretical and practical terms, in conjunction
with knowledge of their psychological and social connections; the ability to use modern informa-
tion and presentation technologies to support pupils’ learning; and the ability to correctly assess
the learning outcomes of their pupils, taking into account the relevance of the subject matter, the
individual peculiarities of the pupils and the requirements of the particular school (2008b, p. 13).
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that facilitate the teacher’s handling of
pedagogical situations and represent the
focus of the teacher’s professional com-
petences (Spilkova, 2002).

Borkovcova states that a teacher who
has acquired psycho-didactic compe-
tence has mastered strategies in teach-
ing and learning. They can transform
methodological approaches and specif-
ics within a particular subject based on
the needs of each pupil. Part of this sub-
competence is the teacher’s ability to
create teaching materials and projects
and to use adequate assessment meth-
ods (Borkovcova et al., 2013). Didactic
and psychodidactic competences are
defined in detail by Spilkova (2002) and
Miklosikova (2013).

Zilcher, Chytry and Lankova (2019)
discuss the so-called inclusive-didactic
competencies of teachers. The authors
point out that high pro-inclusive didactic
competences in teachers have a statisti-
cally significant effect on the attitudes of
pupils with disabilities.

Diaconu defines didactic professional
competence as “an ensemble of cognitive,
affective, motivational capacities which
together with the personality features give
to the teacher the qualities necessary to
carrying on a didactical activity which ful-
fils the proposed objectives and has very
good results” (Diaconu in Gliga, et al.,
2002, p. 27).

Karimi sees didactic competences as
“an integration of professional attitudes,
knowledge and skills” that “enables the in-
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dividual to fulfil his/her role and effectively
influence the students’ learning process”
(2014, p. 30). According to her, didactic
competences “(...) require training beyond
experience” (Karimi, 2014, p. 30).

Many authors point out that didactic
competences can be included in the cy-
cle of quality planning and implementa-
tion to ensure quality education. In this
sense, didactic competences are con-
sidered an important part of curriculum
design, teaching evaluation, and reflec-
tion (Shulman, 1986; Turner-Bisset, 2003;
Peterson & Tonnesen, 2006; Gilis et al.,
2008; Liakopoulou, 2011).

Lukasova (2003) distinguishes peda-
gogical and didactic competences. To di-
dactic competences, she adds the term
‘subject competences’, which expresses
the aspect of qualified orientation in the
content and meaning of the taught sub-
jects and their implementation to a spe-
cific school class and specific pupils.

The pedagogical-didactic
competences of a music
teacher

The issue of pedagogical-didactic com-
petences of music teachers in general is
rarely addressed in the Czech literature.
The requirements for music education
teachers and the development of the
teacher’s pedagogical and musical cre-
ativity have been dealt with in the past
by Sedlak (1979, 1985). Suggestions for
the development of teacher skills can be



found in Holas (1995, 1999, 2004), who
offers a brief but precise and still relevant
insight into the issue of music pedagogy,
especially for students at art colleges and
in continuing education programmes for
teaching staff. Synek’s Didactics of Music
Education I contributes to developing the
skills of the future teacher at the first
level of primary school (Synek, 2004).

Kruzikova presents supportive didac-
tic materials for pupils with disabilities
in the field of music (Kruzikova, 2020a,
2020b) and in artistic areas (Kruzikova,
2020c). They focus primarily on develop-
ing pupils’ abilities and skills, but top-
ics that link theoretical knowledge with
practical experience also significantly
develop teachers’ competences.

The professional competences and
abilities of future music education teach-
ers in the Czech language environment
are touched upon by Ligkova (2011),
Gajdo$ova (2010), and Sramkova (2011),
who mention the teacher's personal pre-
requisites for teaching educational and
artistic subjects.

Among the authors focusing on the
professional competences of music
teachers are Puffer and Hofmann (2022)
and Kozyr et al. (2021). Kozyr et al. define
the competence of a music teacher as
»a body of knowledge in art pedagogy, as
well as relevant practical skills and experi-
ence, allowing it to be conceptualised as
a multifaceted characteristic of an individ-
ual” (Kozyr et al., 2021, p. 70). According
to Kozyr, a music educator should
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e possess the personal abilities and
personality traits required for music
educators;

e have the ability to solve problematic
situations in art teaching;

e have the professional and pedagogical
qualities necessary for the effective
performance of professional functions
in art teaching;

e Dbe capable of interacting effectively
with all subjects of the art learning pro-
cess, employing the fluent knowledge
and skills in pedagogical and artistic
communication that are necessary for
both the purely informative part of
art learning and for creatively produ-
ctive artistic collaboration by provi-
ding an optimistic emotional accom-
paniment to the learning process;

e Dbe familiar with the existing system
of psychological and pedagogical art
history, musical performance, musi-
cal theoretical knowledge, skills and
abilities, including knowledge in the
field of the motivational and emotio-
nal spheres of the individual,

e possess the ability to act productive-
ly based on fundamental knowledge,
experience and values;

e have the appropriate quality of profes-
sional training according to the state
standard of the relevant competency
(Kozyr et al., 2021, p. 70).

The National Occupational Fra-
mework (MPSV, 2012), which contains
a central database of competencies,
includes, among other things, experti-
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se and skills in the performing arts and
creative arts. It also records so-called soft
competences, competences for creativity
and performance competences.”

Much research has focused on exami-
ning the competencies, knowledge and
skills of music teachers in their practi-
ce (Ballantyne & Packer, 2004; Barnes
& Shinn-Taylor, 1998; Biasutti, Frate
& Concina, 2019; Broeske-Danielsen,
2013; Ferm, 2008). The studies listed
above work with empirical material
obtained from, for example, the reflective
journals of participating music-teaching
students. The above-mentioned studies
also indicate that reflection on their own
experiences supports the development
of professional competences in future
music teachers...

A study by Breeze, Bolton, and McInch
(2023) examines the wider competencies
of secondary music teachers in Wales,
emphasising their significance over sub-
ject-specific skills alone. This research
focuses on music teacher competencies
in the context of developing a new cur-
riculum framework. Similarly, Burton
(2011) addresses the issue of curricular
and cultural competences in the context
of teacher reform.?

One of the few authors who delves
more deeply into pedagogical and didac-
tic competences in the field of music
education is Holas (2004). He points
out that for music teachers, these are
important not only for professional edu-
cation (musical and pedagogical-psycho-
logical) but also for general education,
including orientation in other disciplines
and socio-cultural areas. Holas does not
use the term ‘pedagogical competence’
directly but refers to ‘pedagogical work’
for music teachers. According to him,
a teacher should in his/her activity:

e know the laws of human musical
development,

e be familiar with a sufficient number
of musical compositions for use in
teaching,

e be able to develop creative thinking
in pupils and students,

e be able to evaluate the performance
of pupils and students.

In addition, Holas emphasises the
importance of the music teacher’s soci-
al-psychological skills (Holas, 2004).°

As indicated above, given the limited
amount of literature that explicitly
addresses music teachers’ pedagogical
and didactic competences, it is impor-

7 The existence of the Central Competence Database (CDK) is based on the need to orientate com-
petences in order to define qualification requirements. The CDK maintains a set of competences
for all jobs on the market and responds flexibly to the National Occupational Competence Fra-
mework (NOC), which works with vocational, general and soft competences. More also available

at: https://cdk.nsp.cz/napoveda.

8 The author points out that a strong collaboration between the school (i.e., teaching practice) and
the university (i.e., the preparation of future music teachers) helps pre-service music teachers
acquire the necessary cultural and curricular competences.

28



tant to specify them in more detail. To
define these competences more precise-
ly, the selected classification of general
pedagogical and didactic competences,
as well as the content and specifics of
the subject of music education, should
be referred to. This requires taking into
account both the narrower and broader
educational contexts of the field as defi-
ned in curriculum documents (Ministry
of Education, 2001; Ministry of Edu-
cation, 2023). Since the conception of
pedagogical and didactic competences
is often intertwined in the literature, we
will hereafter use the term pedagogical-
didactic competences in the context of
music education teachers

Based on the general characterisation
of professional competences by Vagutova
(2007, pp. 35-36), the following spectrum
of pedagogical-didactic competences of
music teachers can be proposed:

Pedagogical-didactic
competences of a music
teacher

A music teacher:

e is proficient in theoretical and prac-
tical strategies of education and lear-
ning, including the integration of artis-
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tic and creative aspects, while taking
into account psychological and social
knowledge and causal relationships;

o effectively uses basic didactic materi-
als and methodological repertoire in
teaching music education;

e can adapt music education to the indi-
vidual abilities, skills and needs of the
pupils, as well as to the requirements
of a particular school;

e knows strategies for supporting
pupils' individual qualities in music
and within the broader context of the
arts;

e is familiar with the broader con-
text of the educational area defined
by curriculum documents, follows
trends in the field of music educati-
on, and applies his/her knowledge in
the context of comprehensive music
education teaching and inter-subject
connections;

e based on knowledge of curriculum
documents, can create a school cur-
riculum for the area, including the
field of music education, and use it
in the creation of projects related to
their teaching;

e knows assessment methods in music
education, including their psycholo-
gical aspects, and is able to use asse-

9 The existence of the Central Competence Database (CDK) is based on the need to orientate com-
petences in order to define qualification requirements. The CDK maintains a set of competences
for all jobs on the market and responds flexibly to the National Occupational Competence Fra-
mework (NOC), which works with vocational, general and soft competences. More also available

at: https://cdk.nsp.cz/napoveda.
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ssment tools in line with the develop-

mental and individual characteristics

of pupils and the requirements of the
school;

e uses music and other technologies
effectively to improve the quality of
teaching and to apply a differentiated
approach that supports pupils'learning;

e is able to reflect on the educational
activities of their pupils and self-
reflect on their own actions;

¢ demonstrates a committed and moti-
vated approach to teaching their field;
is able to stimulate interest in music
in pupils.

The above set of pedagogical-didactic
competences of a music teacher repre-
sents a set of interrelated knowledge,
skills, abilities and attitudes. These
competences enable effective planning,
implementation and evaluation of music
education teaching. They include the
mastery of educational strategies in both
theoretical and practical terms, the abi-
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