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Abstract: The article focuses on the current state of university counselling services in the
Czech Republic and on changes in the needs of students and academic staff as perceived by
counselling professionals. The introductory section outlines the historical development and
institutional establishment of counselling services, including the legislative framework and the
professionalization of the field. The empirical part is based on an online questionnaire survey
conducted among 22 counsellors working at four Czech universities. The results show that
counselling services have become a stable and respected component of the higher education
environment, with a significant increase in demand, particularly for psychological support.
Predominant student-related issues include anxiety, uncertainty, overload, academic difficulties,
and weakened social skills, with counsellors also reporting long-term effects of the COVID-19
pandemic. The study further highlights the expansion of counselling services toward supporting
academic staff, especially in working with students experiencing difficulties. Despite these
positive developments, structural barriers persist, including uneven availability of services,
limited capacity and unclear expectations regarding the role of university counselling centers.
The conclusion formulates recommendations aimed at strengthening systemic integration,
prevention and cooperation with the academic community.
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Theoretical Foundations
of University Counselling
in the Czech Republic

History of University
Counselling in the Czech
Republic

The origins of counselling services in the
Czech Republic date back to the peri-
od between the two world wars, when
applied psychology and psychotechnics
began to develop. The first counselling
centers emerged, primarily focused on
the career selection process, educatio-
nal direction and resolving educational
dilemmas. At that time, counselling was
not part of the formal school system; the
centers operated independently, most
often in youth welfare offices, instituti-
ons for promoting trade or socio-medical
organizations (Kohoutek, 1998). Gradual-
ly, a network of career counselling cen-
ters was established, not only in Prague
but also in regional cities such as Jihlava,
Pardubice and Brno, including speciali-
zed units like the Student (Academic)
Counselling Center at the Central Psy-
chotechnical Institute, founded in 1935
(Brozek & Hoskovec, 1991). Although
there were no counselling centers exc-
lusively for university students, these
institutions provided services to a broad
target group and became an important
precursor to later academic counselling
centers. They addressed issues such as
educational choice, career orientation

and psychodiagnostics, thereby laying
the foundations for professional counsel-
ling practice and future higher education
counselling services.

In the post-war period, counselling
activities were suppressed under the
influence of communist ideology, and the
scope for psychological and career coun-
selling significantly declined. It was not
until the late 1960s that the first more
systematic efforts to revive counselling
activities began, initially concentrated
in regional psychological centers for
primary and secondary school students.
The first specialized counselling center
for university students was established
in 1968 in Bratislava, followed shortly
thereafter by the founding of the first
Czech academic counselling center in
Prague in 1973.

Until 1989, counselling at universities
functioned largely on an informal basis
and was often carried out as a secondary
activity by individual members of acade-
mic staff. These initiatives were typically
isolated and short-lived, closely linked
to particular professionals rather than
to institutions. Counselling practices at
the time ranged from career guidance
and psychological support to assistance
with managing academic demands. No
systematic or institutionally established
counselling services existed during this
period (Kucharska, 2025).



Development of university
counselling after 1990

After 1989, the higher education sector
underwent a profound transformation,
marked by rapid expansion, increasing
diversification of student needs and
growing pressure to modernize support
services. The democratic context of the
1990s created space for institutional
autonomy, new legislative frameworks
and the development of academic freedo-
ms, enabling the establishment of univer-
sity structures that had not been possible
under the previous regime (Novotny et
al., 2021). Interest in higher education
rose sharply during this period: student
numbers increased steadily, new univer-
sities and faculties were established at
arapid pace and the academic landscape
expanded significantly.

Concurrently, international and Euro-
pean initiatives to harmonize tertiary
education increasingly influenced the
system, leading to the gradual moder-
nization of degree programs and the
development of new forms of universi-
ty support. The massification of higher
education brought greater heterogenei-
ty within the student population, more
diverse learning needs and increased
demands on students’ abilities to naviga-
te their studies, thereby creating a need
for systematic forms of student support.
Although informal assistance had existed
at many institutions for a long time, typi-
cally provided on an individual basis by
academic staff, it was only the societal
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and institutional changes of the 1990s
that created the conditions for the formal
establishment of university counselling
centers. Consequently, the first institu-
tionally established counselling units
emerged in the early 1990s, such as the
Counselling Center of Masaryk Universi-
ty (1994) or the Coordination Center for
Services for Students with Disabilities
at Charles University. At the same time,
distinct forms of counselling began to
take shape—including academic, career
and psychological counselling, as well
as support for students with specific
needs—and a broader discussion emer-
ged regarding the professionalization
and methodological standards of higher
education counselling. This process can
be interpreted as being driven not only
by political and legislative changes, but
also by the rapid increase in student
numbers, which in turn created a need
for new support mechanisms capable
of responding to the growing diversity
of students’ academic and psychosocial
needs.

In the second phase, spanning the
second half of the 1990s, student sup-
port for individuals with specific needs
underwent a significant transformation.
Counselling shifted from isolated indi-
vidual initiatives toward a coordinated
system aimed at standardizing practices,
providing methodological guidance to
faculties, and integrating counselling
services with academic processes.

At the turn of the millennium, coun-
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selling services continued to professio-
nalize and expand to technical and regi-
onal universities as well (e.g., CIPS at the
Czech Technical University in 2003, and
the Information and Counselling Cen-
ter at the University of West Bohemia
in 2006). This period was characterized
by the development of multidisciplinary
teams, the centralization of services into
a single point of contact, the expansion
of career and psychological counselling,
networking with other university units,
and a growing awareness of the impor-
tance of supporting academic success
and preventing early dropout.

A major milestone was the establis-
hment of the Association of University
Counsellors (AVSP) in 2008. The Associa-
tion has contributed to the unification of
terminology and methodological appro-
aches and has created a professional
platform for the exchange of good prac-
tice. As a result, counselling services are
increasingly viewed as a strategic com-
ponent of university quality—not merely
as a means of addressing problems but
as a form of systemic support for student
adaptation and development.

Current state
of university counselling
in the Czech Republic

Contemporary higher education coun-
selling in the Czech Republic is charac-
terized by considerable diversity in
both organizational structure and the
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scope of services offered. It is a dynami-
cally developing field that responds to
the needs of a heterogeneous student
population. Universities, owing to their
autonomy, are able to design their own
models of counselling support—ranging
from centralized counselling centers
to combinations of central and facul-
ty-based units—with an emphasis on
comprehensive and accessible services.
Multidisciplinary teams integrate psy-
chology, special education, social work,
career counselling and socio-legal sup-
port. This model enables the provision
of assistance in complex student situa-
tions, as many students present with
overlapping academic, psychological
and social challenges (Association of
University Counsellors, n.d.).

The provision of counselling servi-
ces at Czech universities is primarily
established in Act No. 111/1998 Coll., on
Higher Education, along with related
regulations. Although the Act does not
explicitly enumerate specific types of
services, it obliges universities to ensu-
re support for their students, including
measures to promote equal opportuniti-
es. This obligation applies particularly to
students with health, social or other disa-
dvantages; however, in practice, counsel-
ling services are provided to the entire
student population. According to Sec.
6(2) of the Act, each public university is
required to define the organization and
activities of its components in internal
regulations, which must be registered



with the Ministry of Education, Youth
and Sports. These documents typically
also include provisions on counselling
services, thereby strengthening their
institutional foundation and ensuring
greater stability.

Government Regulation No. 274/2016
Coll., on Standards for Accreditation in
Higher Education, further establishes
the obligation of universities to ensure
equal access to education and to provide
supportive measures for students with
specific needs. Institutions are required
to ensure the availability of services and
scholarships, to maintain a respectful
and well-informed approach by staff to-
ward these students, and at the same
time to guarantee that the accommoda-
tions provided do not reduce academic
requirements.

Professionalization of the field is
also crucial. The Association of Univer-
sity Counsellors develops methodologi-
cal materials, supports the training of
counsellors and strengthens the role of
counselling within the quality mana-
gement of universities (Association of
University Counsellors, n. d.). Current
challenges include the high demand for
psychological services, variations in the
quality and scope of services across uni-
versities, the need to raise awareness
among academic staff and the promotion
of systemic well-being initiatives. Coun-
selling addresses both individual care
and broader systemic change. University
counselling has evolved into a multidis-
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ciplinary field that connects legislative
obligations, professional expertise and
the concrete needs of the student popu-
lation. Contemporary models emphasize
an approach based on respect, equality
and individualized support, becoming an
integral part of the institutional culture
of higher education.

The current state of university coun-
selling is assessed by Blaha in Univer-
sity Counselling in the Czech Republic:
Between Strategy and Reality (Blaha,
2022). The work systematically presents
university counselling as a subject of
both academic study and public policy.
The author analyzes the institutional
framework of counselling services, their
availability and scope, and highlights sig-
nificant differences across universities.
The study summarizes the types of coun-
selling currently offered (psychological,
career, academic, support for students
with specific needs, etc.) and points to
uneven capacities, funding and metho-
dological guidance. Bldha also notes
that the strategic objectives declared
by universities often do not align with
what counselling services can actually
provide. The publication thus provides
an important overview of the current
situation, key challenges and the need
for conceptual support and funding. At
the same time, it confirms that univer-
sity counselling is not only a practical
service but is also becoming a research
and strategic topic that merits ongoing
attention and development.

11
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Who is a university
counsellor?

A university counsellor is a professional
who provides students (and sometimes
faculty) with support in areas such as
academic matters, career development,
mental health, socio-legal issues or spe-
cific educational needs. According to
the Standards of University Counselling
published by the Association of Uni-
versity Counsellors (n.d.), counsellors
are expected to act in accordance with
their professional qualifications, ethi-
cal principles as well as confidentiality
and data protection requirements. The
counsellor’s role is multidisciplinary,
encompassing individual consultations,
assessment, methodological guidance,
service coordination and the promotion
of an inclusive learning environment.
The Code of Ethics of the Association
of University Counsellors (2025) emphasi-
zes the principles of respect, confidentia-
lity, equal opportunity, voluntary partici-
pation and the professional boundaries
of the counselling relationship. This also
includes continuous professional develo-
pment and supervision—counsellors are
required to engage in regular training,
stay up to date with developments in
the field and maintain their professio-
nal competencies. Furthermore, they are
obliged to protect clients’ privacy, secure
data and keep records in a manner that
ensures confidentiality and adherence to
ethical standards. In practice, university
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counsellors are professionals with spe-
cialized training in psychology, special
education, social work or related fields,
who provide consultative support, col-
laborate with faculties and contribute to
the well-being of both students and the
academic community.

Research Methodology

Objectives of the study
and research questions

The aim of the study was to gain insight
into the functioning of counselling ser-
vices at universities from the perspecti-
ve of the counsellors themselves. The
goal was not to provide a representati-
ve description of counselling across all
Czech universities, but rather to offer an
exploratory, qualitative perspective on
the experiences of counsellors working
in various types of university counselling
centers.

To achieve the objectives of the stu-
dy and gain an understanding of the
current state of university counselling
services, the research focused on key
areas of counselling practice: the natu-
re of the services provided, the most
common student requests and how the-
se have changed since the pandemic,
opportunities for supporting faculty as
well as the strengths and limitations of
counselling practice. These areas served
as the basis for formulating the research
questions.



1. Which types of counselling services
are available at universities and what
are the most frequent student con-
cerns?

2. According to counsellors, how have
students’ needs and difficulties evol-
ved as a result of the COVID-19 pan-
demic?

3. What forms of support do counselling
services provide to faculty, and what
needs or challenges do faculty most
commonly bring to the counselling
centers?

4. How do counsellors evaluate the
strengths and limitations of contem-
porary university counselling practice?

5. Which factors affect the possibilities
for the future development of coun-
selling services?

Research design and data
collection

The research took the form of an online
questionnaire survey conducted between
June and August 2025. The questionnaire
included closed-ended, multiple-choice
and open-ended questions, allowing for
a combined exploratory quantitative and
qualitative analysis. It was distributed to
65 counselling staff at universities, with
25 respondents completing it (a respon-
se rate of 38.5%). Participants were con-
tacted through the conference University
Counselling 2025 - Current Trends and
Challenges (Faculty of Education, Char-
les University, 2025).
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Thus, the sample is not representa-
tive of all counselling staff in the Czech
Republic but rather consists of professi-
onals who actively engage in professio-
nal development and monitor emerging
trends in higher education and counsel-
ling. This selection approach allowed
for the collection of expert insights and
informed experiences from counsellors
who contribute to the development of
the field and have a clear view of current
shifts and challenges in the university
environment. In this sense, the study is
exploratory, providing valuable input for
further research and helping to identify
topics that merit systematic investiga-
tion.

Analytical Methods

Closed-ended items were analyzed
using descriptive statistics, while mul-
tiple-choice questions were assessed by
calculating frequencies and percentage
distributions of the response options.
Open-ended questions were analyzed
using content analysis. This process
involved open coding of responses, fol-
lowed by grouping semantically related
answers into subcategories, and finally
condensing them into higher-level the-
matic categories. This approach allowed
for capturing both the specific experien-
ces of counsellors and the broader trends
across universities.

13
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Sample

The study involved counsellors from uni-
versity counselling offices and centers.
They were employed at four universities
(Charles University, University of Che-
mistry and Technology Prague, Czech
Technical University and Czech Universi-
ty of Life Sciences), allowing for a captu-
re of the diversity of counselling practice
across different institutional contexts.
Of the 25 respondents, 23 were women.
Responses from three participants were
excluded from the analysis due to incom-
pleteness, leaving a total of 22 completed
responses. The average age of respon-
dents was 41.38 years (SD = 10.10), and
their counselling experience averaged
5.31 years (SD = 3.45).

Half of the counsellors (11 individuals;
50%) also hold an academic position at
their university, which may influence
their perception of students’ counsel-
ling needs as well as their collaborati-
on with faculty. Regarding employment
type, most counsellors were employed
under a standard work contract (16 indi-
viduals), two worked under a service
agreement and four provided services on
a freelance basis (invoicing). These diffe-
rences highlight the varied institutional
arrangements for counselling across the
universities included in the study.
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Results of the Survey
among Counselling Staff

Typology of counselling
services provided to students

Counsellors worked with approximate-
ly 10-11 students per month, typically
meeting each student three times; the
average duration of engagement with
a student was 6-7 months. The findings
showed considerable variability, which
was related to both the counsellors’
workloads and their specific involve-
ment in the provision of counselling
services.

As can be seen below in the overview
of categories, the first three categories
dominate, ranging from half to two-
thirds of the sample—namely, psycholo-
gical counselling, academic counselling
and crisis intervention. The first three
categories dominate, ranging from half
to two-thirds of the sample—namely, psy-
chological counselling, academic coun-
selling and crisis intervention. About
one-third of respondents reported addi-
tional areas, including special education
counselling (such as support for students
with specific needs), relationship and
partner counselling as well as coun-
selling for international students. The
final three categories were mentioned
less frequently: career and professional
counselling, socio-legal counselling and
support for students with specific needs.
Since the question allowed for additional



comments, it is possible to examine each
category in more detail.

Psychological counselling (N=73%).
Psychological counselling is the most
frequently reported service. Counsellors
address issues such as anxiety, stress,
panic attacks, uncertainty, low self-este-
em and student overload. A significant
portion of cases relates to adaptation
to university life, managing academic
demands and overall student well-being.
The psychological component is a key
part of counselling services at most uni-
versities.

Academic counselling (N=13, 59%).
Counsellors reported general issues such
as “problems with studying” but also pro-
vided more specific examples, including
insufficient motivation, procrastinati-
on, exam failures, communication with
instructors, concerns about final exams
and study support strategies. Academic
counselling is therefore an important
component of overall student support.

Crisis intervention (N=10, 46%).
Counsellors reported that crisis inter-
vention involves working with students
in acute or rapidly escalating situati-
ons, typically in cases of psychological
crises, self-harm or suicidal thoughts.
It also addresses urgent issues related
to studies, family, peers or professors.
The focus is primarily on the initial
identification of acute psychological or
academic risk, assessment of the situa-
tion, provision of short-term support and
referral to specialized care—often outside
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the university counselling setting—with
recommendations for clinical psycholo-
gist or psychiatric services.

Special education counselling
(N=6, 27%). Services for students with
specific needs represent one of the most
specialized areas of counselling. Coun-
sellors focus on functional assessment
(a requirement for registering students
as having specific needs), adjustments to
study conditions, communication with
instructors, preparation of recommen-
dations and explanation of the relevant
legal framework. This area is particular-
ly challenging due to varying levels of
instructor readiness and differing inter-
pretations of what study accommodati-
ons entail.

Counselling for international stu-
dents (N=6, 27%). Counselling for inter-
national students focuses on adaptation
to academic requirements, language-
related support, social integration and
the resolution of legal and practical issu-
es associated with studying in the Czech
Republic. It may also include psycholo-
gical support related to culture shock,
loneliness or social isolation.

Career counselling (N=5, 23%):
Counsellors reported that students also
seek support due to uncertainty about
their choice of field or future career
direction. Career counselling includes
assistance with labour-market orienta-
tion, CV preparation, decisions about
further studies and long-term career
planning. This is a rapidly developing

15



UNIVERSITY COUNSELLING

area that complements psychological
and academic support.

Social and legal counselling (N=4,
18%). Counsellors also addressed finan-
cial and social issues, which have incre-
ased markedly in recent years. These
include support with accessing scholar-
ships and benefits, managing financi-
al hardship, balancing paid work with
studies and navigating legal matters in
specific situations. Such requests are
often linked to the growing pressure on
students who combine their studies with
employment.

Support for specific student groups
(N=3, 14%). In the counsellors’ accounts,
this type of support most often appeared
in relation to student parents, students
from low-income backgrounds, first-
generation students and those combining
study with paid work. Counsellors noted
that these groups tend to face distinct
challenges in terms of study organiza-
tion, financial pressures and increased
psychosocial strain, and therefore may
require more targeted support or a more
individualized approach.

Perceived problems faced by
today’s university students

We then focused on counsellors’ percep-
tions of the problems faced by today’s
university students. The qualitative
analysis drew on dozens of individual
statements and identified six main the-
matic areas:
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Psychological stress and mental
health challenges (N=11, 50%). Coun-
sellors reported that contemporary uni-
versity students who seek support are
often experiencing significant psycho-
logical strain. Anxiety, fear and panic
attacks are predominant, frequently
accompanied by depressive symptoms,
emotional instability and feelings of ove-
rall exhaustion. Students describe over-
load and signs of impending burnout, as
well as long-standing low self-esteem,
self-doubt and difficulties with self-eva-
luation. Perfectionism, fear of failure and
concern about making mistakes or disap-
pointing others play a significant role.
Many students struggle with intense
uncertainty, self-criticism and feelings of
being “unable to cope.” Emotional overlo-
ad, psychosomatic symptoms and sleep
disturbances are also common.

Academic insecurity and disorgani-
zation (N=8, 36%). Common challenges
faced by university students include
uncertainty about their studies—concerns
about exams, final state examinations or
completing their degree, fear of acade-
mic failure and doubts about the purpose
of their studies. Students often struggle
to navigate the academic environment,
administrative procedures and study
requirements, which further increases
stress. Poor planning, procrastination,
workload pressure and insufficient study
strategies or time management are also
significant factors. Additionally, perso-
nal and emotional issues—such as rela-



tionship difficulties, emotional strain or
anxiety—can negatively affect academic
performance, reduce motivation, increa-
se the risk of delaying tasks and in some
cases, lead to interruption or termination
of studies.

Weaker social skills and difficulti-
es in relationships (N=8, 36%). A sig-
nificant area of difficulties for which
students seek university counselling
services involves relationship and social
problems. Most commonly, these include
conflicts with partners or family mem-
bers, complications in relationships with
classmates, feelings of loneliness and
difficulties in forming new connections.
Counsellors also often report uncertainty
in communication with instructors or
supervisors, problems in relationships
within departments and challenges in
integrating into social groups. These
situations can lead to feelings of ina-
dequacy and isolation, which in turn
increase stress levels and reduce moti-
vation to continue studying.

Career uncertainty and professio-
nal direction (N=4, 18%). A significant
area of counselling services concerns stu-
dents’ uncertainty about their professio-
nal direction. Students often doubt their
choice of study program, fear making the
wrong decision and question their futu-
re career prospects. Indecision between
multiple options, fear of making a mista-
ke and the feeling of “not knowing what
I want” are common. Counsellors also
report pressure from family or society to
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choose the “right” field or career, which
further increases anxiety and can lead
to postponing decisions or feeling para-
lyzed when choosing the next step.

Social and economic burden (N=3,
4%). Students also report practical
pressures, such as the need to work
while studying, financial insecurity
and difficult life situations that interfe-
re with their study routines. Common
issues include balancing work, studies
and personal life, chronic time shorta-
ges and a lack of rest. Some students
face the challenges of being studying
parents, caring for children or dealing
with unstable housing conditions, all of
which can lead to increased stress and
threaten academic success.

A significant group of difficulties
involves personality and value-related
issues, which reflect a deeper sense of
identity uncertainty among students.
Counsellors report that students often
reflect on the meaning of life and their
future paths, question the correctness
of their chosen direction and seek to
understand “who am I and where am
I going.” Feelings of being unfulfilled by
their studies, conflicts between personal
values and external expectations as well
as uncertainty about long-term direction
are also evident. These issues indicate
that counselling services are used not
only in response to acute problems but
also to seek personal grounding and life
purpose during periods of major acade-
mic and life decision-making.
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Changes following
the COVID-19 pandemic

Respondents agreed that the pande-
mic fundamentally changed both the
psychological well-being and academic
functioning of university students. It
represented a significant burden, the
effects of which counsellors continue to
observe several years later. The results
of the qualitative analysis can be divided
into multiple categories, as counsellors
provided multiple responses.

Decline in mental health (N=16,
73%). Counsellors often reported higher
levels of anxiety, uncertainty and social
fear among students, particularly when
returning to group interactions and com-
munication. According to counsellors,
students have more difficulty managing
routine academic situations, show redu-
ced stress tolerance and are more prone
to feelings of discomfort. For many, retur-
ning to in-person learning was associated
with significant stress and uncertainty.

Decline in study habits (N=15,
68%). A large portion of the responses
describe that during prolonged periods
of remote learning, students lost routine
and systematic study habits. Returning
to in-person learning therefore required
amore challenging process of rebuilding
discipline, planning and study organi-
zation. Counsellors also mentioned stu-
dents’ weaker orientation within the
university environment and a greater
tendency to postpone fulfilling acade-
mic obligations.
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Social isolation and impaired inter-
personal skills (N=12, 55%). Recurring
themes included social isolation, uncer-
tainty in communication and difficulties
in establishing connections. According
to counsellors, students communicate
less in seminars, are hesitant to speak
in front of peers or instructors and find
it more difficult to integrate into groups.
Counsellors noted that the pandemic
disrupted regular social learning, which
is reflected in weaker relational compe-
tencies.

Rising demand for support ser-
vices (N=9, 41%). All counselling cen-
ters reported a significant increase
in requests for psychological support.
Counsellors emphasized that students
are seeking help more frequently and
earlier than before the pandemic, and
that counselling services have become
a much more visible part of the univer-
sity environment. The pandemic expe-
rience has thus heightened the need for
supportive mechanisms and underscored
the importance of counselling in mana-
ging challenging situations.

Positive aspects (N=6, 27%).
Although the counsellors’ qualitative
data predominantly reflect the nega-
tive impacts of the pandemic, positive
changes were also observed, albeit less
frequently (usually expressed as “excepti-
ons,” “for some students” or “within part
of the group”). Counsellors noted that
some students became more indepen-
dent and were better able to manage the-



ir time and studies because they had to
take on greater personal responsibility.
Some learned to work more effectively
with digital tools and to make regular use
of online consultations or hybrid forms of
learning, which provided them with gre-
ater flexibility. It was also noted that the
pandemic contributed to the destigmati-
zation of psychological support—students
became less hesitant to seek professional
help and were more willing to talk about
mental health. In rare cases, counsellors
reported that some students experienced
less social stress or performance pressu-
re in the online environment and were
better able to maintain their personal
routines. Overall, it can be said that
the pandemic supported adaptability
and openness to mental health care in
a subset of students, even though this
was more of a minority trend.

Faculty counselling services

Most counsellors have experience pro-
viding advisory support to members of
university faculty (N=18), although they
note that it is less frequent than work
with students and, in some cases, rather
rare. Recurring thematic areas of sup-
port for faculty can be identified in their
responses.

Academic adjustments and facul-
ty assistance in support of students
(N=14, 64%). The most common request
involves consultations on how to adapt
teaching and assessment for students
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who have specific difficulties—or whom
counsellors perceive as needing support.
This concerns not only formally registe-
red students with specific needs, but also
those going through stressful periods,
experiencing academic difficulties or
facing temporary limitations. Counsel-
lors assist faculty in identifying realistic
and pedagogically feasible adjustments
to teaching or assessment while also
establishing fair conditions.

Responding to student mental heal-
th crises (N=8, 36%). In some cases,
faculty turn to the counselling center
when a student shows signs of a psycho-
logical crisis. Consultations primarily
focus on understanding how to respond,
how to offer support to the student and
when it is appropriate to refer the stu-
dent to the counselling center or other
professional services.

Challenging communication and
conflict situations (N=6, 27%). The
data also include mentions of more
challenging communication between stu-
dents and faculty or occasionally among
colleagues in the workplace. Although
not a frequent occurrence, counsellors
sometimes help clarify communication
procedures, responsibilities and the
boundaries of the faculty role, or assist
in resolving conflicts within the depart-
ment.

Personal and mental health strain
among faculty (N=4, 18%). Counsel-
ling services are also provided for facu-
Ity experiencing personal difficulties,
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although to a much lesser extent. This
includes, for example, finding ways to
manage workload, stress or even bur-
nout, as well as addressing problems
in the family context. Counselling staff
assist in finding a balance between work
and personal life and support faculty in
self-reflection and personal develop-
ment.

Achievements of counselling
services

One question in our survey focused on
what counsellors consider to be the main
achievements of university counselling
services. Counsellors perceive a number
of positive changes that have occurred
in university counselling in recent years.
These achievements relate both to the
organization of the services themselves
as well as to their impact on students
and the broader academic community.
Based on content analysis, the following
thematic areas were identified.
Institutionalization of counselling
as a core component of the universi-
ty (N=10, 45%). Counsellors repeatedly
emphasize that, at most universities,
counselling has become a respected,
stable and structurally embedded part
of university services. In the past, coun-
selling was often a supplementary or
peripheral activity carried out by a few
individuals; today, it is seen as a standar-
dized component of academic support.
This shift also includes greater visibility
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of counselling services, their incorporati-
on into internal regulations, and impro-
ved awareness among both students and
faculty. The establishment of counselling
as an integral part of the university is
regarded as a key milestone, enabling
the stable functioning of services and the
development of additional activities.
Providing a safe space for students
(N=10, 45%). Counselling is described
as a space where students can open-
ly share their difficulties and receive
respectful, accepting and confidential
support. Counsellors report that many
students come to them for the first time
with issues they have not previously had
the opportunity to discuss with anyone,
such as anxiety, failure, relationship pro-
blems, uncertainty or academic crises.
Creating a safe environment is seen as
a key achievement, enabling students to
seek help in a timely manner and prevent
more serious problems. Counselling of-
ten fulfills the role of psychosocial sup-
port that is otherwise lacking within the
university environment.
Destigmatization of mental health
support (N=8, 36%). Counsellors con-
sider it a significant achievement that
students are now less hesitant to seek
psychological support. While visiting
a psychologist was previously associated
with fears of labeling or stigmatization,
in recent years it has become much more
common to view psychological consul-
tation as part of personal growth or pre-
vention. The COVID-19 pandemic has



further reinforced this trend: students
more frequently recognize mental health
care as an important aspect of acade-
mic functioning. Counsellors also note
that destigmatization is evident among
faculty, who are now much more likely to
encourage students to seek counselling.

Support for academic success and
reduction of study-related stress (N=7,
32%). According to respondents, counsel-
ling plays a significant role in helping stu-
dents better manage academic demands
and complete their studies. Counsellors
assist with study strategies and time
management, enhance students’ ability
to regulate stress and support motivation
to complete courses or entire programs.
Many counsellors cite specific cases of
students who successfully navigated
critical periods thanks to counselling.
Support for academic success has thus
become one of the most tangible effects
of university counselling.

Social support and managing life
challenges (N=4, 18%). A large portion
of counselling successes is associated
with the ability to assist students in
challenging or non-standard life situa-
tions, such as financial hardship, loss of
family support, health complications or
social-legal issues. Counselling centers
provide guidance on scholarships, crisis
programs, adjustments to study conditi-
ons and legal assistance. Social support
is often crucial for retaining students in
the academic system, particularly those
who are the first in their family to attend
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university or are otherwise disadvanta-
ged. Counsellors report that without
institutional support, these students
would often have had to discontinue
their studies.

Professionalization of counselling
and methodological guidance (N=3,
14%). According to counsellors, univer-
sity counselling services have undergone
significant professionalization in recent
years. Methodological guidance has
improved, standards are being develo-
ped, counsellors have more opportunities
for continuing education and there is
increased collaboration across univer-
sities. In some cases, universities invest
in supervision or team meetings, which
enhances the quality of services. Profes-
sionalization is seen as a prerequisite
for further development of counselling,
greater expertise and stronger systemic
integration within higher education
institutions.

Issues and challenges
in university counselling

Although counsellors identify a number
of positive changes, the field of university
counselling still faces numerous structu-
ral, organizational and cultural barriers.
Based on respondents’ statements, six
main areas of concern emerge. These
challenges indicate where there is room
for further development, methodological
refinement and systemic strengthening
of counselling services.
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Awareness of counselling services
(N=7, 32%). Many counsellors reported
that both students and staff have insuff-
icient information about the services
offered by the counselling center, how
to schedule appointments or the possibi-
lities for longer-term support. Although
awareness is gradually improving, the-
re is still a group of students who learn
about the counselling center by chance
or only when a situation escalates into
a crisis. Another issue is that students
sometimes perceive the counselling
center solely as a psychological service,
overlooking the broader range of support
available (career, academic, social-legal).
Low awareness thus limits the usefulne-
ss of the service and delays timely access
to help.

Limited collaboration with facu-
Ity (N=6, 27%). Counsellors point out
that collaboration with teaching staff
is not always systematic and is often
based on personal contacts. Faculty
members sometimes do not know when
it is appropriate to refer a student to the
counselling center or fear that they may
“intrude on the student’s privacy.” Some
faculty members state that working with
students facing difficulties exceeds their
competencies, yet they are not accus-
tomed to proactively contacting the
counselling center.

Challenges in supporting students
with special educational needs (N=6,
27%). Although support for students with
specific needs is relatively well developed
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at many universities, counsellors point
out several challenges. These include,
for example, varying interpretations of
recommendations across faculties, facu-
Ity concerns that academic adjustments
may lower standards, lack of time for
individual collaboration, difficulties in
communication between the counselling
center, the faculty and the student, as
well as limited systemic support for more
complex cases.

Lack of coordination in counsel-
ling systems across universities (N=5,
23%). One of the most common problems
is the pronounced lack of uniformity in
counselling systems across individual
faculties and universities. Some institu-
tions offer a wide range of services (psy-
chological, career, social, and academic),
while in others, counselling is minimal
or inconsistently staffed. Counsellors
note that the absence of a unified fra-
mework makes it difficult to share best
practices. Students often change not only
their study programs within a university
but also transfer to another institution,
where counselling services may operate
very differently, leading to confusion and
reduced access to support. Fragmentati-
on also extends to the differing working
conditions of counsellors, which may
limit the quality and scope of services
provided.

Unrealistic expectations of coun-
selling (N=4, 18%). Some students
and faculty approach counselling with
expectations that exceed its capacities—



for example, requesting immediate solu-
tions to long-term problems, therapeutic
interventions beyond the time and pro-
fessional scope of university counselling
services, mediation of family conflicts
or interventions in academic regulati-
ons. Counsellors report that they often
need to clarify the boundaries of their
role and explain that counselling is not
a “universal solution” for all situations.
A key challenge for the coming years is
therefore to manage the expectations
and improve communication with ser-
vice users.

Systemic constraints and institu-
tional rigidity (N=4, 18%). Counsellors
note that the university environment is
often rigidly structured, with numerous
administrative barriers. Changes are
implemented slowly, even in situations
where it is clear that students require
more flexible support. Common problems
include insufficient capacity, lack of
stable funding and a heavy administra-
tive burden.

Discussion

The findings provide a comprehensive
overview of the current state of universi-
ty counselling in the Czech Republic and
highlight several key trends that should
be interpreted in the context of existing
literature and broader societal changes.
This discussion focuses on three main
areas: (1) the nature and evolution of
clients’ needs, (2) the role and instituti-
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onal positioning of counselling services
within universities and (3) structural
challenges and recommendations for
the future.

The nature and evolution
of the needs of students
and faculty

The results of the study indicate a sub-
stantial shift in the needs of university
students. Psychological strain, anxiety,
fear of failure, emotional instability and
exhaustion are among the dominant is-
sues for which students seek counselling
services. This trend is consistent with
broader research highlighting an incre-
ase in mental health difficulties among
the university population (e.g., Svam-
berk Sauerova, 2021; Brzakova Bekso-
véa & Nadvornikova, 2024). At the same
time, our data confirm Bldha's findings
(2022) that the contemporary university
environment generates an increasingly
complex set of psychological, relational
and academic challenges, and that psy-
chological support has become an ever
more significant component of counsel-
ling services.

At the same time, weakened study
habits are evident, including difficulties
with time management, procrastination,
uncertainty about the meaning of one’s
studies and fear of academic failure.
Counsellors often link these difficulties
to the period of remote learning, which
is consistent with literature emphasizing
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the sensitivity of academic functioning
to changes in the learning environment
(Berezka & Simonova (2024). Blaha
(2022) similarly notes that the COVID-
19 pandemic accelerated the growth in
demand for counselling services—and
our findings fully confirm this trend.

The results of this study are also con-
sistent with other empirical data from
the Czech context. Using the example of
the Academic Counselling Center at the
Faculty of Education, Charles Universi-
ty, Kucharska (2025) demonstrates that
students seek support for a wide range
of difficulties: from psychological and
emotional problems to academic uncer-
tainty and specific educational needs.
This confirms the trend of destigmatizing
counselling services and the growing
legitimization of psychological support
in higher education, which is fully in line
with our findings.

A significant finding is the expansi-
on of counselling services toward facu-
Ity members. Instructors seek support
in working with students with specific
needs, in crisis situations and regarding
the definition of professional boundaries
and their own role. This aspect is not
emphasized to the same extent in Blaha's
study (2022), and our data therefore
broaden the perspective on counselling
as a tool for supporting the entire aca-
demic community, rather than students
exclusively.

Counselling services are therefo-
re increasingly perceived not only as
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a means of supporting students, but
also as a space for supporting academic
staff who face growing professional and
emotional demands. This perspective
is explicitly reflected in several contri-
butions included in the volume Higher
Education Counselling (Presslerova et al.,
2024). For instance, Svamberk Sauerova
(2024) emphasises the role of university
counselling centres in promoting the oc-
cupational wellbeing of academic staff,
highlighting the importance of systema-
tic support aimed at stress management,
burnout prevention, and sustainable pro-
fessional functioning. Similarly, Krystof
(2024) discusses the possibilities and
limits of coaching academic staff, poin-
ting out both the potential benefits of
targeted support for teaching person-
nel and the structural constraints that
may hinder its broader implementati-
on. These contributions complement
our results by situating the wellbeing of
academic staff as an integral component
of contemporary higher education coun-
selling, thereby reinforcing our finding
that effective counselling services need
to extend beyond a student-centred focus
and address the broader academic com-
munity.

The role and integration
of counselling services
at universities

Counselling services are perceived as
a stable and legitimate component of the



university environment, reflecting the
long-term trend of professionalization in
higher education counselling (Calkovska
& Houzvi¢kova Solcova, 2021; Hajkova
Peldkova, 2023). Similarly, Blaha (2022)
demonstrates that counselling centers
are now more firmly institutionally
anchored, and although their structu-
re and scope vary, they have become
a standard part of university policy. Our
data confirm this trend—counselling ser-
vices are not viewed by counsellors as
peripheral or supplementary activities,
but as a significant component of sup-
porting students’ academic success and
well-being.

At the same time, it is apparent that
the role of university counselling centers
is not always clearly defined. Students
and faculty sometimes expect the cen-
ter to perform functions that exceed its
capacities (e.g., therapy, mediation or
decisions regarding academic measu-
res). The tension between expectations
and the actual capabilities of services is
also highlighted by Blaha (2022), particu-
larly in relation to limited capacity and
the varying conditions across instituti-
ons. This underscores the need for clear
communication of competencies, insti-
tutional support and deeper integration
of counselling services into university
life. The ambivalent perception of the
role of counselling services described by
respondents in our study is also reflected
in contributions included in the volume
Higher Education Counselling (Pressle-
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rova et al., 2024). For example, Berezka
& Simonova (2024) points to the tension
between the increasing demands pla-
ced on counselling services and their
limited staffing and financial resources.
Further development of higher educati-
on counselling should therefore aim not
only at expanding the range of services
provided, but also at strengthening their
institutional anchoring.

Empirical data from the Academic
Counselling Center at the Faculty of Edu-
cation, Charles University (Kucharska,
2025) further indicate that counselling
services can make a significant contribu-
tion to students’ academic stability and
their orientation within the university
environment. Our study expands on the-
se findings from a single institution by
incorporating the perspective of a broa-
der group of counsellors working across
multiple universities.

Structural challenges
and recommendations
for the future

Alongside positive trends, structural bar-
riers persist. Awareness of counselling
services remains insufficient, and col-
laboration between counselling centers
and faculty is often episodic and depen-
dent on individual contacts. A signifi-
cant issue is the fragmentation of the
system—Blaha (2022) highlights the
uneven coverage of counselling centers
across universities. Our data refine this
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picture by showing that inequalities also
exist within a single institution, across
faculties and departments (in terms of
the scope of services, capacity and sta-
bility of counselling staff).

Structural limitations to the further
development of higher education coun-
selling are also highlighted by Calkovska
and HouZvitkova Solcova (2021), who
argue that this field has long lacked
clearer legislative support and a stable
funding framework. The authors point
out that university budgets do not inclu-
de a dedicated financial component for
counselling services, which results in
reliance on project-based funding. Such
funding is associated with uncertainty
and constrains the long-term sustaina-
bility and systematic development of
counselling services. These observati-
ons are consistent with the findings of
our study, in which respondents likewise
draw attention to difficulties related to
the institutional and staffing arrange-
ments of counselling services.

The COVID-19 pandemic further
accentuated these disparities while
simultaneously increasing the demand
for psychological and academic support.
In the context of Blaha's study (2022), our
findings can be understood as a comple-
ment to the macro-level analysis, pro-
viding insights into the micro-level of
counsellors’ everyday practice—their
caseloads, working conditions and the
real impacts of limited capacities. Toge-
ther, both studies highlight the need for
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systemic strengthening of counselling
services, including institutional stability,
methodological support for faculty and
the development of preventive tools.

Overall, it is evident that universi-
ty counselling is not merely a support
service but a significant component of
ensuring the quality of education and the
well-being of the entire academic com-
munity. Moving forward, it will be crucial
to monitor how counselling services con-
tinue to professionalize, how their role
in relation to faculty evolves and how
structural inequalities in their availabi-
lity and capacity can be reduced.

Study limitations

The present study has several limitati-
ons that should be taken into account
when interpreting the results. First, it
is important to note that the research
relies on a relatively small and inten-
tionally selected sample of counselling
professionals, who were primarily recru-
ited through a professional event and
networks. As a result, the survey respon-
se may reflect the perspectives of active
and professionally engaged counsellors
who have long-term interest in the deve-
lopment of university counselling. There-
fore, the findings cannot be considered
representative of all counsellors working
at Czech higher education institutions.

Another limitation is that the data
are based on counsellors’ self-reported
statements rather than the perspectives



of students or faculty. The study there-
fore primarily captures the professional
viewpoint on client needs and the functi-
oning of the system, which may introduce
certain biases—for example, emphasizing
particular types of cases or institutional
barriers. It is also important to consider
that counsellors operate under different
organizational and staffing conditions,
which may influence their assessments
and experiences. Additionally, a large
proportion of respondents also serve as
university professors, which may provide
an additional perspective that cannot be
clearly distinguished from that of coun-
sellors working exclusively in this role.

Another limitation is the predomi-
nantly qualitative nature of the ana-
lysis, which allows for a deeper unders-
tanding of meanings and trends but
provides less opportunity for statistical
comparison or modeling of relationships
between variables. The study should the-
refore be understood as exploratory—its
aim is not to draw universally generali-
zable conclusions but rather to open the
topic, identify the main areas of need
and highlight the structural challenges
facing university counselling.

Finally, it is important to note that
some of the counsellors’ statements
reflected the post-COVID-19 situation.
Certain changes in students’ needs may
therefore be temporary, while others may
only stabilize over time. These dynamics
should be examined further from a lon-
gitudinal perspective.
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Despite these limitations, the study
provides valuable insight into the practi-
ce of university counselling in the Czech
Republic and allows for the formulation
of recommendations for further research
and the development of counselling ser-
vices at both institutional and systemic
levels.

Conclusion

The survey results confirm that univer-
sity counselling in the Czech Republic
has become a stable component of the
higher education environment. Counsel-
lors describe a shift from a peripheral,
supplementary service to a professional-
ly anchored practice that significantly
contributes to supporting academic
success, student well-being and the
functioning of the academic communi-
ty. Particularly notable is the increase
in psychological and emotional difficul-
ties for which students seek counselling.
These findings correspond with existing
literature as well as Bldha's insights on
the recent developments in university
counselling.

The study also shows that the COVID-
19 pandemic played a significant role as
an accelerator of change. According to
counsellors, levels of anxiety, uncertain-
ty and social isolation increased, study
habits weakened and the demand for
psychological support grew. At the same
time, however, the pandemic contributed
to the destigmatization of mental health
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care and to the greater legitimization
of counselling services. This experience
underscores the importance of counsel-
ling as a preventive and stabilizing ele-
ment of university life.

An important finding is the expansion
of counselling services toward faculty
members. Support primarily concerns
working with students with specific
needs, responding to crisis situations
and defining the pedagogical role. This
dimension broadens the traditional
concept of university counselling and
confirms its strategic significance for fo-
stering an inclusive and safe academic
environment.

Alongside positive trends, structural
barriers persist—insufficient awareness,
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